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*  Within preschool classrooms, ninety percent of children'stime  .gpservations and assessments were conducted in the fall of the preschool year. T ———
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free choice, meals, and routines. How teachers and children th - domlv selected children i hcl M=10.60. SD=1.40 cvcl hild
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talk to one another tenas to difier in meaningtul ways across » Each child was observed at least twice in four primary classroom settings: large group, free choice, meals,  settingwith sixor ~ in which children children were eating  children were
these settings. d ti more children. selected their own snacks, breakfast, or  changing from one
di f h  cl Ik f £ ana routines. Structured activities  activities. This is often  lunch. activity to another or
* Most studies o Prescnoo (?&S?FOOm ta O_CUS O_n € ort_s could include book synonymous with performed routine
made by the teacher to maintain conversational interactions Data Analysis: Multilevel models (using Mplus 6.0) with cycles nested within children examined associations R B e P meaures
with little attention to children’s contributions to these between settings and children’s communication with teachers and peers. discussions. hands and lining up.

exchanges. Yet, young children’s participation in
conversational exchanges is considered to be an active
Ingredient in accelerating their language development.

« Classroom settings may affect how children participate Iin

conversations with teachers and peers. Moreover, children’s Significant differences in children’s communication with teachers [x?(3)=18.73,p<.001)] Children’s language abilit

language skills may interact with settings to inform the ways In and peers [x2(3)=254.26, p<.001] were observed across classroom settings. teachers [x2(3)=17.15, p<
which children participate in conversations.

e settings differences for communication with
[¥%(3)=55.68, p<.001].
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a.extent to which children initiated and maintained conversations with teachers
lilercd significantly across settings.
Allons during free choice significantiyagke

SD=3.83 age in months) from 45 preschool classrooms. other settings. all settings.

Child Race/Ethnicity %

African American *Findings extend our understanding of the experiences of preschool children’s communication within the classroom and blications for teachers in fostering child communication.
Hispanic For example, teachers can systematically foster peer-to-peer communication for children with lower language skills acros gs.
48 *Future research can investigate reasons for increased teacher communication during routines for lower language childre buld be the case that children with lower language require
59 ey more teacher communication during routines due to less regulated or disruptive behavior.
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